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Abstract 
The need for integration and inclusion of disadvantaged people (foreign persons with disabilities) is found in the 
major public and private actors in global governance of public health: UN, WHO, IMF, WB, WTO AND NGOS. 
The school represents an elective tool to favor the participation and social integration.To create a cross-cultural 
school understanding as space of production of a “shared culture” involves to abandon the labels of "foreign" and 
"italian", but also "disabled" or "disadvantaged"  to place at the center of all the action student role and its 
development of key skills of citizenship , as international reference standards. A process of whose management is 
corresponsabile  the entire community.Through the description of the project skills-labs will be underlined the 
methodologies and the strategies that allow to involve all the roles of the scholastic and territorial community, in a 
process of formation and exercise of citizen, in which the pupils themselves and their parents are "rehabilitated" 
from object of intervention to promoters of share.Such methodology has produced a circle virtuous able to involve 
in way permanent scholastic and social roles. The experience is renewed every year, it is self supporting and 
involving about 300 people. 
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1. Introduction 
The need for integration and the inclusion of disadvantaged people (foreign persons with disabilities) is found in the 
major public and private actors in the global governance of public health: the UN, the WHO and the WTO. With the 
resolution "Health of Migrants", the WHO (2008) has established the role of health in promoting integration and 
social inclusion of the citizens of third world countries.  
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It is precisely from the principle of equal rights that the United Nations (UN, 2006) set out to plan the 
societies, using the resources in such way AS to assure the same opportunities to participate. 
In the International Classification of Functioning, Disability and Health (ICF), disability is defined as 
"…the result of a complex relationship among health status of an individual, personal factors, and environmental 
factors that represent the circumstances in which the individual lives". Also, in Italy, as in the rest of Europe access 
to health and social services began to be considered as an indicator of the primary level of the integration of 
migrants (Ministero della Pubblica Istruzione, 2006, 2007; Regione Lombardia, 2011; DPCM, 2006). 
According to these publications, social diversity such as disability, is not simply considered to be an 
intrinsic and peculiar characteristic of every individual, but rather a complex interaction of conditions, many of 
which are produced by the social context. 
The concept of diversity, which evolves over time, with different meanings and semantic emphases is, in fact, a 
socially negotiated construct to which the interlocutors adhere as if it were “real”. 
 
2. Presuppositions of the intervention 
 
Within such propositions, the most pertinent interventions in terms of working in the school are those 
oriented to work on these interactions (Salvini, 1998; Iudici et al., 2013; Iudici & Faccio, 2013b; Faccio et al., 2013) 
rather than on categories. In this sense, the school represents today an elective tool for promoting participation and 
social integration, understood in the context of horizontal subsidiarity. To participate in the school context it is 
necessary not to ignore the general objectives that the school has been set. In the Italian context, this reference is 
made explicit in the "promotion of citizenship skills" as finality at the base of the whole cycle of the compulsory 
education (Ministero della Pubblica Istruzione, 2007).  
This reference point intersects with another essential requirement, to consider the school for what it 
represents, and to respond to the general definition of "organization" (Iudici & de Aloe, 2009, Iudici & Faccio, 
2013a) which is understood as a network of interactions between roles that contribute to the pursuit of the overall 
objective of the school as described above. Pupils with different language or those with disabilities are not excluded 
and are the direct beneficiaries of the project proposals presented here. The differences that students bring to the 
organization are not considered as a limit or as a generic "wealth" which has to be accommodated and integrated.  
Rather, they should be thought of as an opportunity to identify strategies for skills development.  
 
3. Intercultural School vs. Monocultural School  
 
Traditionally the approaches that have taken care of cultural integration are presented in the following two 
settings: the monocultural setting that charges the school to transmit a single reference system in terms of 
knowledge, values and categorization, or a multicultural  setting that hypothesises the existence of "culture" which is 
static and irreducible (Krystyna & Bleszynska, 2008; Aime, 2005). 
Today, scientific research seems to refer more to a cultural setting that identifies the school as a space for 
the construction of culture, and as an area of active and shared research. It is "cross-cultural" because it does not 
belong to one culture or another, but generates an interaction among the subjects that participate (Lahdenpera, 2000; 
Coulby, 2006; Culla & Turchi, 2005). The monocultural school assumes a priori the existence of a given reality 
from which the school operates to promote the integration and acceptance of some "different" aspects. The activities 
of reception and integration are connoted by a subsidiary aim of overcoming the assumption of a disadvantage 
and/or difference between the two types of students.  The other enshrines the existence of a diversity that 
distinguishes some from the other. The creation of a cross-cultural school as an area for the production of a shared 
culture, involves abandoning the label of "foreign" or "Italian" and "disabled" or "disadvantaged" as ones which are 
placed at the centre of any intervention with regard to the pupil, and understanding the role of the student and the 
citizen. The culture of belonging or the skills expressed are no longer the focus of the intervention (Perry & 
Southwell, 2011; Coulby, 2006). 
 
4. “Skill-Lab Project: promote intercultural model as a culture of participation  
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The Skills-Lab project, carried out by the Dialogica in the Institute Comprehensive to Order Music 
"Boccaccio" in Cologno M.se (Milan) with the aid of the Cariplo Foundation. The author pursued the overall goal of 
“…promoting the adoption of how to manage the school career of pupils based on an intercultural model applied 
through a system of scholastic interactions and the local community”. 
The lines of action that make up the project are as follows: 
 
• Activating the role of Coordinator for the individual projects 
Inside the project Skills-Lab, the role of the Reference for the PEI (Individualized Educational Project) has been 
activated with the objective of facilitating the planning, monitoring and verification of the pathways which are to be 
activated (in particular for immigrant students) from the Council of the Class or from a team of teachers.  
  
• Activation of the didactics laboratory  
This consists of the planning and realization of disciplinary laboratories. These have been built based on practical 
experience, and are potentially useful for students from different courses of study carried out in other countries, and 
with specific language difficulties that hinder the understanding of frontal direct explanations. This will benefit both 
Italian-speaking students who need to carry out practical activities and finally, the most talented students, who will 
have the opportunity to compete in contexts that stimulate them to make use of a proactive and cooperative approach 
to learning. 
 
• Laboratories of linguistic development 
This strategy involves the construction of laboratories which deal with the activities associated with understanding 
written texts, the acquisition of vocabulary specific to the discipline addressed, and of the linguistic structures 
necessary for decoding. 
 
• Peer Tutoring  
The strategy of peer tutoring consists of a classmate helping a newly arrived student in need of educational or social 
support (Greenwood, Carta & Hall, 1988; Batelan & van Hoof, 1996). The group of students is provided with an 
accompanying ad hoc from a member of the Intercultural Commission, accompanied by a trainer. Their aim is to 
analyse the obstacles found in carrying out the task of the tutor and then identify strategies to pursue whatever target 
is delegated to it.   
 
5. Peer tutoring: the methodological steps that have made it possible to promote the participation 
of students. 
 
Peer tutoring intends to implement the skills of the students that enable the acceptance and participation of 
new arrivals, establishing the role of the tutor for students in need of educational or social support (Topping, 1996, 
Norberg, 2000). 
Actions: 
• Enabling students tutor for tiling of companions in difficulty 
• A training which addresses the group of pupil tutors, managed by a referring teacher, carried out over a period of 
four months  
• The support of a trainer for intercultural contacts in order to manage the groups. 
 
The implementation of the above listed requirements was based on specific methodological steps.  These consisted 
of the following:  
• In the definition of the management practices associated with the assignment of tutors (definition of criteria for 
selecting student tutors, underwriting commission from the tutor, and parental contact with every order and 
intercultural school complex) 
• In the definition of the objective of the role of the tutor and of the skills that they should express 
• In the planning of the formative course activated for each quarter,  with regard  to the groups of tutors, aimed at 
developing the skills of the individual tutor 
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• In the construction of a system to assess the skills developed by the tutors, starting from the theoretical reference of 
the project. 
 
The realization of this line of action in the first year of the experiment has allowed us to highlight the effects on the 
various roles of the school: 
 Towards any student of families which have recent immigrated.  This allows us to offer a user-friendly point of 
reference and offers a strong signal that we are paying attention to his/her presence and his/her specific needs 
by recognizing the fundamental need for integration into the peer group, and not just in terms of development 
of linguistic or disciplinary skills. 
 Towards the student-tutor. This allows us to spread and to develop competences in terms of key citizen skills 
through the privileged interaction with a partner that comes from a foreign country. The plan on which such 
meetings are driven is in fact the recognition of their differences and of the affinity of their needs. The student-
tutor has, in fact, an opportunity to point out that recently immigrated students have the same need to be 
accepted, to be placed inside the new context and to acquire new skills. 
 Towards the single Class Council.  This helps promote practices which lead to constant attention to the needs 
of newly arrived foreign students and their participation within the class. The Council is invited to: 
- Identify the students who need to be supported and those who, for a definite period of time, will take on the 
functions of a tutor;  
- To support tutors in their commitment, tailoring the educational interventions in order to take account of the 
specific needs of foreign students; 
- Monitor the development of relationships within the class, and develop strategies for overcoming the 
difficulties related to the socialization of the newly arrived pupil. 
 Towards teacher trainers of tutors.  This will involve allowing them to explore the use of interactive classes 
which differ from the traditional lecture.  It will require them to meet with colleagues and introduce new 
management strategies in the classroom which will increase the range of interventions in order to promote the 
integration of any pupil in difficulty. 
 Towards the "school system".  This will involve the "export" methodological skills developed through the 
application of tutoring in other areas of application learning   
 Towards the families. Their involvement in each child’s formal role as a tutor will facilitate the carrying out of 
the role of tutor by the child him/herself.  
 Towards local actors.  This means that the disposition of the skills of the tutors will be used to facilitate the 
integration of the immigrant child, even in contexts outside school.   
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